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ABSTRACT ^ 

) The Real Experiences tor Alternatives in Living 

Program (REAL) employs three , components in an attempt to alter 
positively the lives of inner-cLty male youths and to provide 
indigenous role models within a da^y care setting to schbol-age ' 
Children enrolled therein. These components are dnforaal and formal/ 
on-the-job inservice training in child development^ provision of 
services such as consumer and legal education^ physical exams^ 
nutrition information^ and formalized training in ynild development. 
Two hypotheses are tested as part of the program evaluation: that ^he 
work training expO^rience is beneficial to the trainees^ and that the 
day care children will identify with the youth and benefit from the 
cross age relationships. Results obtained from interviews with 
trainees, agency staiEf^ and children are considered to indicate that 
the program is beneficial to both youth and children, that the 
i,children relate positively to. the youth, and that the program expands 
the life chances of all the participants. Criticisqs of the program 
center ^around the quality of service 'provided to 'the youth. Both 
staff alid youth agreed on the need for increased counseling and the 
need for followup at the end of the program. (Author/AM) 
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The REAL (Real Experiences' for Alternatives in Living) progr;am 
employed three major components In an attempt to positively affect the 
lives of Inner-city male youths , an^ at the same time to provide 
indigenous role models within the day care seating to the scho^-age 
children served therein. 
The three components were: 

1. Informal and Formal on-the-j-ob inservice ^training 
'^^ in child development In conjunction With cai^rying 

responsible work roles and relationships with 

elementary school-aged children* 

\ • 

2. Concrete services^ to ^ the traitiees (vocational and ^ 
educational testing and couifdellingi complete 
physical examlnat^ion and treatment .when needed in 

\ all health areas, consumer and legal education 

and service, and exposure to var^inis alternative 
life-opportunities . 6^ 
f 

3* Formalized training in Child Development within a 
a structured classroom setting* 
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The project tested two hypotheses: 

\} 

1. The work-training eicper^ence will be beneficial^ for 
the trainees, who will serve as positive role models 
for the children. 



2. The Bay Care children will identify with the ^ 
Indigenous youth and benefit f ros)^ their cross-age 
relationships. ^ \ 

These hypotheses were tested as a part of an evaluation of the program 
which was dot^e by Templets School of Social Administration following the 
initial ten months of the program.' Tie Muldoon and Brosnahan S6lf -Descriptive 
Check List and the High School Personality Questionnaire were administered 
to the trainees at the beginning of the project and after ten months in 
order to determine movem ent in regard to the items comprising the check 
list. Children enrolled in the Day Care Program were interviewed in order 
to determine their perception of the trainees as helping persons in rela- 
tion to them. 

The present evaluation occurred at the end of the project period. 

Interviews with the trainees and with staff members of the agenda in 

which they were employed were cx)nducted with the aim of securl^j 

answers to the following questions: 

1. What did you see as the strengths and weaknesses 
the program? 

2» Was\;hV experience beneficial to the REAI 
^ parMqipants? 

3. Was .the experience beneficial for the 
, * I Day Care program? 

V j 4. Did the Day Care children identify with the \ 
i REAL participants?^ ^ , 

5. What is your overall opinion cf the program? 1 

• / A 
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The interview with the trainees occurred in a group meeting 
led by one of the instructors of the formalized class. This person 
is a member of the Graduate Faculty of Temple University's School of 
Social Administration. By the time of the meeting, the REAL project, 
as a ptoject,, had ended. Some of the participants had been hired by 
the agency. Those vho had 'not been hired were asked to attend the 
meeting, ^ch they did willingly. 

Staff persons from three of the four agencies in^ich REAL 
participants worked were interviewed on a one-to-^ne basis, l^e 
interviews were informal in structure, an<^ the interviewees were 
assured that their responses would be treated confidentially. 

In this report, the responses of the REAi participants and 
those of the staff will be treated separately. Comments and percep- 
tions of the evaluators will appear at the conclusion of the rep\)rt. 

\ 
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|\ \ ^ ASSESSMENT OF THE REAL PROGRAM BY THE TRAIHEES 

The young men who participated ia the REAL program expressed tl^e 
unanimous belief thit the experience was beneficial to them. In 
commenting upon specVfic aspects of the program, they stated that the 
trips to places of iiterest. and cultural e>rents were as' enjoyable to 
thein as to the Day Caie children. Those who participated in the trip ^ 
to New York City, which d^Tlminated the class in Shild and Self -Develop- ^ 
ment. were especially impressed with this experience^^^d^pportunity. 
the aspect of this experience which pleased them most was the-f«ct 
they were^in a 'setting created, staffed, and run by, and for black 
people. They stated that on many other similar occasions (trips to 
various places and events), they felt uncomfottabie^nd out of place» 
but this was not th^ case during their visiV'^^^tteaatltmal-Bla^ ^ ' 
Theatyer. 

The food was another aspect of their exp^^ience which impressed the 
REAL participants. For many, the regular and WfH-prepared meals shared 
with the Day Care children constituted the best eating experiences of 
their own lives. The learnings about nutrition (which was supposed to 
be passed along to the Day Care children) impressed them, considerably. 
Though in most instances, the REAL participants carried adult roles in 
some aspects of the functioning outside the program. There was relating 
to food some light shed on past and present deprivations in this area, as 
well as pointing up their still adolescent physical and mental state. 
An aspect of the classes which was enjoyed by even the most reluctant 
scholar was the two visits to Temple's dormitory cafeteria, In which 
unlimited servingd is the rule. In this never-before-experienced 




^ situation^ they moved from disbelief to overjoyed gluttony in a 
very shqrt time. ^ ^ . 

Not surprisingly, there was some negative reaction to the 
classes. For many of the REAL participapts, school jjas a negative 
connotation due to' past failures in this setting. Some w.ere able to' 
move beyond this and to benefit from the relatively benign*, non-demand- 
ing setting of the classes structured ^or the REAL program. Since no 
writing was required, and all taskdVf eqiiiring reading were done' in small 
groups (assuring that at least one metober, possessed adequacy in reading), 
there was no likelihood of anyone being embarrassed in th^se classes by 

^s poor scholarship. Still, those whc( had. experienced the least 
success in School remained wary to th^ end, and probably would not h^ve 
attended the classes had they been given a real choice about doing so. 

Those with some capaciW for functioning ^in a school setting felt 

' positively about the classes a^d^^enefitted from them. Thj^y were able to 
take the information and fc<^ relate, it to the children with whom th6y 
worked as well as to their own lives and fun-Qtionilng. 

The work experience was felt, by most of the REAL participants, 
as valuable. 'yFor most,, this was the first job, and the opportunity to 
learn how to have an& hold employment was ^ preparation for subsequent 
employment experiences. The self-discipline involved in sj^ch things as 
punctuality, following ins tr,uct ions, behaving in terjns of the needs of 
others (the children) rather tlxan on impulse, and consistent attendance, 
was a good learning experience for those able to utilize it. For others, 
being expected to function competently in these areas was experienced as 
harrassment. ^ 
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There was a general feeling, even apiong those who Considered 
themselves as having been successful in the program, that the agency 
was too heavy-handed in its use of authority in relation to the REAL 
participants., The^ specifically referred^ to the fact that some of their 



salary was withheld fro^ their checks and | put into escrow for their 

later use, though £ome would have preferr^ jthat this not be done. 

Also, they resented the fact. that attendance' in the classes was manda- 

\ ♦ I 

tory, and that this was enforced by the agen|y' s refusal to allow those 
who did not attend class to wotik that day. This meant that failure to 
attend class resulted in the lofis of a ^a^'s pay. The trainees expressed 
the fedling^^ that class attendance should haV^ been ^luntary. 
* ; The opportunity to havia tealtfi needs met^without charge was ixnan- 

imously felt to be beneficial, a^ere the counseling V regard to empl 

"^1 ^ \ ' * 

ment and the support deceived from the agency in regard^ to educational 

advancement. Some of the participiants expressed th^ feelinVsthat \tWe 
should have been more counselling fa regard to problems of daily giving 
and problems encountered in. the world setting. The evaluator had the x 
feeling that some oi the least successful participants held a vague belie; 
that increased quantities of counselling would have increased their 
success ratriD. | \ 

Despitk some negative comments an overwhelmingly positive feel- 
ing about the REAL program wai ^expressed by the participants. For Vost, 
it was a definite alternative to a life-style which might have led to 
problems with gang^ and/or the law. For those who were employed by the 
agency at the conclusion bf the program, the program provided an entree 
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to.-employment for which they would not have been qialif led lad jzhet^ 
been no program. - Those who were not empioyed were j^ware P Lefr ' 
reaponaibil^ty In thla (poor attendance,' poor perfoLancel iaubordin- 
ation. etcO but felt they, should have received hel^ in Jving into 
something else when the program ended. At present, ^they pontinue to 
spend a great deal of time hanging around the age^icy in wjiich they 
worked while in the program, .apparently not ouch better o^f than before 
the program was initiated, in regard to finances And empl9Went. 




/ 
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ASSESSMENT OF THE REAL PROGRAM BY AGEl^GY SIAPF 

.As has be^ stated, one-to-^ne, infonnally-structured interviews 

were cofnducted with staff persons in three of the four agencies in which 

REAL participants were employed. The interviewees included social workers 

counsellors, anaxChild, Care Personnel. \ 
\ \ ^ \. 

There was concurrence on the following positive points in regard to 

the program: . ^ 

1. The program was beneficial to both the REAL part\<^ipant8 
and the Day Care children with whom they worked. 

2. The Day Care childrBn were able to relate positively to the 
' REAL participants within the setting of the agency, and the 

benefits of this spilled over int;f> their contacts in the 
neighborhood. 

3. The program provided opportunities for the realization of 
their potential for some of the participants. 

4. ' The program expanded the horizons of all of ^the partici- jk 

pants. The trips on which they accompanied the Day Care ^ 
children, their attendance in classes on Temple's campus, 
the information they received ab6ut resources f'oj: thei^ 
further develqjpment, and the experienc^of participating ^ 
actively in a work setting on a regular basis, were highlyv 
beneficial. 

5. The opportunity to learn from competent workers by jprking 
^ with them provided not only work skills, but also provided 

positive role models for the REAL participants. 

\/ 

6. Many of the participants received signif leant \boosta to 
their self-esteem through the tra^ining and experieuc^ 

^ which led to their competent functioning on the job. \ , 
\ Also, the educational experiences and educational advance^ 
* achieved by some, led to the opening up of career goals. \ 

« 1 " ^ \ 

1 . The attentJ^on given to the health needs o^j the partici- 
pants was beneficial for all. ! 
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There was general-^igr^ent among staff members regarding the 
followingj negative aspects of the progtam; 

!• Staff was not adequately oriented to^^the REAL pro-, 
gram at its begiWing, The REAL participants were - 
placed \ln work settings without t^e. staff's having 
a clearyerception regarding the goals, functions 
I and inteVit of the prog;ram. This led to many problems 

for stafff and RfeAL participants alike, 

^ More attention should havfe. been paid , to the placement 

of the REAL participants, sb that all would be work*- 
ing directly with the most competent sta^ff members. 
This was not the case in all instances, and some staff 
members felt that negative role modelling occurred 
for some of the participants, 

■ 7' 

3* More intensive counselling should have been provided' 
for the participants* day-to-day problems, -Initially, 
they had regular group sessions, in which they coiid 
share their f«%lings ab9ut what they wer,e doing, but 
this was discontinued. Some staff felt that *this 
kind of service should have existed for the duration 
c^f the program. Also, sotne staff felt that the boys 

^ needed more help With personal problems, 

/ '* 

1 4, There should have been some klnd\df followmp program 
for thosj not hired by the agency, ^ 

, As is to be expected. Individual staff members had theil: own' 

^eas about hpw the prograii^ should have been run, and .could point to ' 

instances wh4.ch supported their feelings atid ideas. The above poipts, 

however, were felt as significant by the predominance of those |. ' 

interviewed, < I 
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Some staff members felt that the trecrultment of participants 
shojuld have been done dif f ereiiitly". These people saw the f ailurte of 
some REAL participants to advance in the program as being directly 
related to aspects of their personality and functioning ^ich were 
apparent when they began the program. Therefore, according to their 
reasoning, participants should have been selected^on the basis of their 
expressed interest in and ability to. continue their education. ' It was 
felt that' the participants benefitted from the program. In direct pro- 
Ijortion to their contributions to it. -Tfaerefirc, a. weeding-ot^ of 
some at the beginning might have resulted in greater overall benefits. 

An ambiguity about the- role's of the REAL participants was cited 
as problematic by some staff members. They, felt that the expectations 
of the participants was not always made clear to staff and participants, 
so that infractions of rules by trainees were often rega rded i n the 
same manner as if they had been committed by regular/ employees ^ It was 
felt that a better orientation of staff to tfife trainee role of the REAL 
participants would have resulted in more suMort and less criticism 
from staff for the young men. One staff person felt that the performanc 
of the REAL participants was hampered by the fact that clear expecta- 
tions were not set forth for them in some instances. At one site, 
where approximately seven REAL participants were placed, the young^en 
developed a sub-group, which fact interfered witik their integration with 
the regular, staff . One of the interviewees felt that this haifipered 
thejx learning, as feeling a part of a setting is Important to lean&ng 



to fui^ction comfortably in it. "v^/ 
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Host of the ^af£ felt that the REAL participants benefitted 



from the class. Some saw the opportupity to talk about themselves as 
beneficial. Others could see changes in thei trainees' handling^ of the 
chil4reny^and related these behavioral changes to classroom learnings. 
All the interviewees noted individual differences in. the trair(ees' 
responses to the class » stating that some benefitted from and enjoyed 



were 



1 



^he experience » some resented having to be involved , and some 
simply overwhelmed by it. 

As was true of the REAL participants tbeoiselvesy the staff 
felt^ g^ner^ly, that the REAL program was beneficial to both the 
participants and t^e Day Care program. Whilq^ there were criticisms 
of specific aspects of the program, and diffjs^nces of opinion as toj 
how specific taska^ould and sHoul^ have been done, the predominant 
reactipn of the staff was positive* \ 
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SUMMARY AMD CONCLUSIONS 



Interviews with the participants in the REAL program and with 
persons employed In the agencies in which they were placed were 
cbnducted in order to determine opinions as to the value of the program 
for both the young men whcj participated in the project and tlje Day Care 
c'lildren ,who wer^ served liy the participants. * 

There is general 4g^6C3ne&t aiJong those interviewed that the 

I" • * - 

ptogram pr|ovided positive ^benefits for both. Criticisms of the program 

center aboiit the quality of the service provided to' the participant- 
trainees, with trainees kavlng negative comments aboirt the use of 
aluthority by the program and the extent tp which personal counselling 
was provided, and 6taff^ expressing negatives arouzid the manner* in which 
the program yas Introduced to the agency and the lack of clarity regard- 
ing the role)B of the trainees in ^he agency. In the areais of i^eed Tor 
creased cc(unselling and,4he for follownxp at the end of the 

rogram, ^here was concurrence between staff an^ nartifiipants.^ 

None of the above-mentio^)^ negat:tVes were se^ by any of \^ho6e 
Interviews id as overshadowing the positive 



? / 



benefitje of 



the REAL program 



for the particilpants. There was general ^greement th£.t t^e trainees did 
receive good health, care, counselling, expjanded eduG;at|lopal experiences, 
expended experientlLl horizoA, an opportunity to leaifn work skills, and 
oppoi^tunities for pjbsitive role modelling in the work setting. ^ These 
can only be berlef i(fial in enhancijxg>^e lif e-cbances of the tral^efis 
in the future. / ^ I 




\ 
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It is the opinion of the valuators, /Who also had the opportunity 
to wotk with the trainjees in the classro^Bi for two sweaters, that there 
were definite gains for the trainees <hirix\g the year, and that these were 
directly related to their experiences within the ptograp, 
I The model of the REAL protect seems workable for application in 

various work settings. Its three-pronged attack'^upon the physical, social 
and emotional deprivation which characterizes t^e lives of so many inner- ^ 
city young people, is infinitely more sensible than plethora' of 
similar projects which seek to offer remediation in one area of the parti- 
cipants' situation while ignoring otfhS^laring problems and lacks which 
directly affect the participants^ ability to make effective use of the 
program. The easily predictablfe failure of these programs has added grist 
to the mill of vie tim-blanilpt which of teix Is held up as justification for 
the failure of such programs to, laeet their goals. It is the^ evalixators^ - 
c pinion that projects on the model of th^.REAL program can provide, positive 
fltematives for tijany of the male and femal^i young ^ple in our society 
who currently lack such options due to the cfosed opportunity structure 
wh^ch cuVrentiy shapes their lives. 
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SYLLABUS 




HDM&ii GROWra AND DEVEbQPMENT 



4' ~ 

1. To acquaint the 8tud||it8 with two theories of 

human development. ♦ 

2. To enable the student to apply the concepts of 
these theorie$ in understanding their own 
development and that of the children with whom 
they work. * 

3. To enable the students to apply their learn- 
ings about hximan development and needs to their x 
work with children by bding able to structure 

^ programs, and activities accord jing , to the develop- 
mental level of the children involved. 
/ ^ - - • 

4. To increase the students' understanding of the 
ways in which social and psychological factors 
affect humaa-deajfijgpment. ^ 

Erik Erikson*s Eight Stages of Man. lecture and distussion 

Abraham Maslow's Hierarchy of Needs* Lecture and discussion. 

Film: "The Quiet Ones" (concerns a deprived blacV boy who 
receives residential ti*eatment at th^ Wyltwyck School) . 
Discussion regarding developmental needs and deficits 
as applied to Erickson's and Maslow's theories. 

Small Group Task. Analysis of "The Somebody" (concerns an 
adolescent Chicano ex-gang member who indulges In writing / 
on Willis. In the story, he shares his feelings about his / 
life) . \l5^e groups are asked to answer questions about thfk 
story and ^riiare their answers in a total-class discussionT 

. • ' \ ' ■ / 

Normal Development. Havighurst's Developmental 'tesks, /and 
Gcdfell's Chart of Normal Development. Lecture aW Di^cussign. 

Field Tr;Lp. A visit to>a Monteapori School. (Focu^ is on 
the fact that tHis is an educational setting which /takes 
into account the ituiividuality as well as the dev^opmental 
coimionalities of children, encouraging their optimal 
development. Another goal was to exp0se the trainees to a 
School ^tting totally unlike that of their past experience. 
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This 'group of sessions fo^sed upon the developmental milestones 
and needs of the child from birtfh to adolescence. The second group will 
deal Vitli the 'remaining stages of the life cycle. 



SESSION 7: 



SESSION 8: 



SESSION 9: 



SESStON 10 ; 
SESSION 11; 



PN 12: 




, Adolescen:ce. Physical and psychological changes. The 
Identity Crisis^ Lecture and discussion. 

Adolescence. The problems of Identity for Black youth. 
Aids for positive resolution. Lecture and discussion. 

Young Adulthood; Roles and Responsibilities. Lecture., 
discussion and small-group taski. 

^^Middle Adulthood and Old Age. Family Corlcepts. 

'Ck)mmu/Lty supports for develfcpm^t and functioning. /Brief 
talks d^cribing service agencies by representatives from 
various community agencies. 

' Continued Education as an Option for the Future. Partici- 
pation, in the Outreach Project of Temple Ifaiversity's 
Department of College Relations. Involved a tour of the 
campus, talks from the Admissions, Financial Aid, and 
Special Recruitment departments of the University, and 
lunch in a dormltorjr cafeteria. 
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SYLLABUS 



OBJECTIVES; 



EXPLORING THE SELF 



!• To discover^aas of student interest. 

2. To provide exposure to people practi<iing in 
professions or vo^fations in those areas of 
interest indicated by -students, 

3. To incre^iTe student- self -awareness and 
communication skills thtough effective 
education. / 



SESSION I: 



SESSION 2: 



Group Discussion./ Students were asked to indicate their 
personal ^terests and to help develop plans for future 
classes. From this ^.eveloped the agenda for sessions 
two through five. 

The Importance of l^ilding Self '^Esteem. W&ys of feeling 
good about opeself an^; helping, others to l;tke 'themselves^" 
Brief talk by Her scbel Ross, Assistant Professor" of 
Social Administr a tiiDn, /Temple University. Small group 
taaks* Assignment;, Be prepared to describe an instance 
of esteem-bCiildii^g which you carried out, 



SESSION 3 ; . Continued Education. , Sjpeakets from Temple\jnivetsity , 
Representatives * from Special Recruitment Programs. 

SESSION 4; Day Care as a community service; Day Care as a career, 
Brief talk by Ms. Jean Jones, Philadelphia Day Care 
Program, and discussion led by Ms. Jones. 

SESSION 5: EatabUshlng Relationships: family relatiotxships^ 
Man - Woman relationships; Peer relationships; 
Helping Relationships. • 

4 < 

SESSION 6? Cpmounlcatlon: How to lletenj Responding to feeing; 
Expressing feelings in a positive wa^. 



\ 
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igSSIONS/^ - lit Affectum Education'' 



■I 



^ 1. Body Language* (Non-vertml communication, 

Ey:e Contact, Tnjat, >Depe£idency.i) 
/ • ]. 

2. Confc^naity (The Circle Game, Breaking In, 
Trusting Senses, Non-Sense Walk). 

\ 3. Feedback. (Motive Projection, Effeo-tivd 

Listening, the Rumor Game, Self -Concept, 
Self image.) 

4. Values. (Morality, Apafh^, Sexism, Racism.) 

Trainees played the above-listei "games", after which there 
were group discussions of"^he various objectives hidden in the activities. 

« 

SESSION 3,2; Review and Summary of course. Revisit to the 

dormitory 'cafeteria. 

CDlWA EVENT; A day-long trip to New Y^rk city to view a performance 

of the National Black Theater. 




